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Abstract

Questions and activities in language teaching should be designed to con-
tribute to higher-order thinking processes with this objective in mind.
Instructors are expected to be aware of various factors, such as how the
questions and activities are prepared, whether the outcomes meet high-
er-order cognitive skills, and which learning objectives are selected. In
this context, this study aims to evaluate questions and activities prepared
according to Bloom’s Revised Taxonomy in teaching Turkish as a foreign/
second language regarding instructor awareness. The study group consist-
ed of 86 instructors aged between 23 and 60 working at Turkish Language
Teaching Centers (TOMER). In this study, a descriptive survey model was
employed, incorporating both quantitative and qualitative features. Quan-
titative data were obtained through a questionnaire and qualitative data
were gathered through semi-structured interviews. Content analysis was
used to analyze the qualitative data. The quantitative data were analyzed
using the SPSS program, and the results were presented in tables with per-
centages and frequencies. As a result, the study identified based on which
cognitive level instructors prioritized to match verbs, questions, and activ-
ities related to cognitive levels, which level they focused on, and which
level they disregarded. This study is significant in providing perspectives
for instructors, curriculum developers, exam developers, test designers,

experts in assessment and evaluation, and prospective instructors interest-
ed in the field.

Keywords: Turkish as a foreign/ second language, Bloom's taxonomy, in-
structor awareness, higher-order thinking skills, assessing cognitive skills.
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Examining Instructors’ Awareness on the Implementation of Bloom's Revised
Taxonomy in Teaching Turkish as a Foreign/ Second Language

Yenilenmis Bloorp Taksonomisi’nin Yabancy/Ikinci Dil
Olarak Tiirk¢ce Ogretiminde Uygulanmasina Y onelik

Ogretici Farkindaliginin incelenmesi

Oz

Yabancr/ikinci dil 6gretiminde temel amag, 6grenenlerin yalnizca belirli
bilgiyi veya kullanacaklar1 ifadeleri ezberlemeleri yerine, 6grendiklerini
sorgulayan, elestirel diisliinen ve yaratic1 bicimde degerlendiren bireyler
olarak yetigsmelerini saglamaktir. Bu dogrultuda, dil 6gretiminde kulla-
nilan soru ve etkinliklerin, iist diizey bilissel siiregleri (degerlendirme ve
yaratma gibi) destekleyecek sekilde tasarlanmasi gerekmektedir. Bu bag-
lamda, 6greticilerin, hazirlanan soru ve etkinliklerin nasil ve hangi yon-
temlerle olusturuldugu, bunlarin {ist diizey bilissel becerileri ne dlgiide
karsiladig1 ve hangi 6grenme hedeflerine hizmet ettigi gibi ¢esitli faktor-
lerin farkinda olmalar1 beklenmektedir. Bu c¢alisma, yabancilara Tiirkce
ogretiminde Bloom’un Yenilenmis Taksonomisi dogrultusunda hazirlanan
soru ve etkinliklerin, 6greticilerin farkindalig1 a¢isindan degerlendirilme-
sini amaclamaktadir. Arastirma grubunu, Tiirkge Ogretim Merkezlerinde
(TOMER) gorev yapan ve yaslar1 23 ile 60 arasinda degisen 86 dgretici
olusturmaktadir. Arastirmada nitel ve nicel verilerin bir araya getirildigi
betimsel nitelikli tarama modeli kullanilmistir. Calisma verileri, anket for-
mu ve yar1 yapilandirilmis goriisme formu araciligiyla toplanmistir. Nitel
verilerin analizinde igerik analizi yontemi kullanilmis olup, kapali uclu
anket sorularindan elde edilen nicel veriler ise SPSS programu ile analiz
edilerek yiizde ve frekans tablolar1 halinde sunulmustur. Aragtirma sonu-
cunda, 0greticilerin biligsel diizeylere iliskin fiil, soru ve etkinlikleri hangi
biligsel seviyeye gore onceliklendirdigi, hangi diizeye daha fazla odaklan-
dig1 ve hangi diizeyi goz ard1 ettigi tespit edilmistir. Bu ¢alisma, dgretici-
lere, miifredat gelistiricilere, sinav hazirlayicilarina, 6lgme ve degerlen-
dirme uzmanlarma ve bu alana ilgi duyan 6gretici adaylarina farkli bakis
acilar1 sunmasi bakimindan 6nem tasimaktadir.

Anahtar kelimeler: Yabanci/ikinci dil olarak Tiirkce, Bloom taksonomisi,
ogretici farkindalig, tist diizey diigiinme becerileri, biligsel becerileri ol¢-
me ve degerlendirme.
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Introduction

Higher-order thinking skills constitute a complex cognitive process that
includes elaboration, inference, analysis, and association, which are fun-
damental mental activities (Utami et al., 2019: 66). These skills also en-
compass the ability to transfer knowledge, engage in critical thinking, and
solve problems. Implementing higher-order thinking skills aims to en-
hance students’ critical thinking abilities. Many countries around the world
put significant emphasis on the application of teaching practices based on
higher-order thinking skills. To create a better generation with reasoning
and critical thinking competencies, it is essential to seek the best strategies
to develop these advanced skills (Utami et al., 2019: 65).

Brookhard (2010), defines higher-order thinking in three ways: transfer-
ring, critical thinking, and problem-solving. From the perspective of trans-
ferring, it is asserted that learning becomes meaningful only when transfer
occurs. During the transfer process, learners not only recall information
but also interpret and apply what they have learned. According to those
who define higher-order thinking in terms of critical thinking, learners en-
gage in logical reasoning, questioning, investigating, observing, identify-
ing, comparing, and connecting, which ultimately leads to decision-mak-
ing. Those who define it in terms of problem-solving state that learners
employ one or more higher-order thinking processes to achieve their goals
(Brookhard, 2010: 3-4).

In higher-order processes, the final two levels are particularly notable for
the development of higher-order cognitive skills. Accordingly, making
judgments based on criteria and standards refers to evaluating, while re-
organizing elements into new and coherent structures corresponds to the
level of creating. Within this framework, higher-order learning in teaching
Turkish as a foreign language involves achieving a good understanding
and effective use of the target language as well as interpreting and ana-
lyzing complex texts encountered in the target language. Incorporating
higher-order questions aimed at creating and evaluating Turkish teaching
textbooks and in-class materials, particularly from the B1 level onward,
would yield positive outcomes (Arslan & Batur, 2022: 342-343). In this
context, when the literature was examined, it was noteworthy that there
were no academic studies on the competencies, awareness and opinions of
the instructors regarding the teaching of high-level cognitive skills accord-
ing to levels. Accordingly, this study focuses on determining the level of
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awareness among instructors in the field of teaching Turkish as a foreign/
second language concerning teaching higher-order cognitive skills.

Bloom’s Revised Taxonomy

In the original version of Bloom’s taxonomy, the category of knowledge
incorporates both noun and verb characteristics. As a noun, it is explained
in the subcategories of the knowledge dimension; as a verb, it is still con-
sidered a part of the knowledge dimension as it requires the learner to
recall or recognize information (Krathwohl, 2002: 213). In the Revised
Taxonomy, the noun and verb aspects are separated into the dimensions of
knowledge and cognitive processes. In other words, the previously one-di-
mensional taxonomy was revised to consist of two dimensions: “Knowl-
edge” and “Cognitive Process” (Airasian & Miranda, 2002: 249). While
the knowledge category in the original taxonomy encompassed both noun
and verb characteristics, knowledge has been separated into its “noun
form” and “verb form” in the Revised Taxonomy (Krathwohl, 2002: 213).
Three important aspects were taken into consideration during these chang-
es: (1) The approaches were reviewed and expanded without departing
from the framework of the original taxonomy; (2) it was designed in a
way that everyone could understand and use; (3) examples of real-world
application were used to explain the Revised Taxonomy (Sonmez, 2019:
107). The taxonomy, structured within a hierarchical framework, requires
mastering the preceding step before progressing to the next (Krathwohl,
2002: 218). In other words, to understand a concept, one must first recall it.
To apply a concept, one must first understand it. To evaluate, one must ana-
lyze the information or concept. To arrive at accurate conclusions and pro-
duce new knowledge, a comprehensive evaluation is essential. From this
perspective, the taxonomy provides a structure focused on the learner’s
development (Airasian & Miranda, 2002: 253), contributing to develop-
ing responsibility and fostering critical thinking skills (Athanassiou, Mc-
Nett & Harvey, 2003: 538). Thus, this structure offers opportunities that
support learners’ higher-order cognitive development. Instructors should
incorporate this taxonomy into classroom practices to ensure the conti-
nuity of learners’ development and deliver quality instruction. In a study
conducted by Athanassiou, McNett and Harvey (2003: 549), the taxonomy
was implemented in the classroom, yielding positive results. Learners de-
scribed the taxonomy as a framework that functioned as a structural skele-
ton for their ideas, using the metaphor, “The classification gave us a closet
where all the hooks for our ideas are.” Moreover, Athanassiou, McNett,
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and Harvey (2003), noted that student visits during office hours decreased
significantly due to using the taxonomy in the classroom.

In foreign and second language classrooms, Bloom’s revised taxonomy is
often used to design assessments and tasks. While Bloom's framework has
been widely adopted, several researchers and educators have raised con-
cerns about its effectiveness and relevance in language education contexts.
One primary criticism is the rigid hierarchical structure of Bloom's Taxon-
omy, which posits a progression from lower-order to higher-order thinking
skills. Critics argue that this linear model does not accurately reflect the
cognitive processes involved in language learning, where skills often de-
velop simultaneously rather than sequentially. Bandura’s (2001, 2006) So-
cial Cognitive Theory emphasizes the importance of agency, motivation,
and self-regulation in learning. This perspective contrasts with Bloom’s
cognitive focus, which does not adequately account for the learner’s role
as an active agent in shaping their learning process. In communicative
language teaching, learners co-construct meaning in interaction, a process
not easily mapped onto Bloom’s categories. Despite critiques of Bloom's
Revised Taxonomy, it remains a prevalent framework in foreign and sec-
ond language education, often adapted to suit contemporary pedagogical
needs. Recent studies (Ulum, 2022; Altun, 2023) underscore its continued
relevance, particularly when applied flexibly to address the multifaceted
nature of language learning. All in all, it is highlighted that in foreign/
second language teaching, learner outcomes, where students actively use
higher-order thinking processes such as evaluation, creation, and criti-
cal and creative thinking, will positively affect instruction as opposed to
students who simply memorize information. Therefore, it is crucial for
instructors to take higher-order cognitive processes into account. In this
regard, it is essential first to determine the level of awareness instructors
have regarding higher-order cognitive skills.

Using Bloom’s Revised Taxonomy in Teaching Turkish as a Foreign/
Second Language

To ensure the continuity of learners’ development and provide quality in-
struction, it is necessary to incorporate Bloom’s Taxonomy in the class-
room. Using Bloom’s Revised Taxonomy in Turkish as a foreign/second
language classroom will significantly contribute to the teaching process.
The literature review shows that studies on this subject have been conduct-
ed in recent years. In these studies, textbooks used in teaching Turkish as

QMER Y1110 Say1 2 - Eylil 2025 (253-293) 257 |

TURKCE GERETIMT UYGULAMA ve ARASTIRMA MERKEZi



Examining Instructors’ Awareness on the Implementation of Bloom's Revised
Taxonomy in Teaching Turkish as a Foreign/ Second Language

a foreign/second language, end-of-course exams, Turkish Proficiency Ex-
ams, skill areas, curricula, learning outcomes, texts and text-based ques-
tions have been analyzed according to Bloom’s Taxonomy (Sertdemir,
2021; Emre, 2020; Demir, 2019; Ozyalgin, 2019; Giiney, 2019; Ulutas &
Kara; Iltar & Karatas, 2002). The common results of these studies indicate
that more emphasis is placed on lower cognitive levels (Remembering-Un-
derstanding-Applying), while insufficient attention is given to higher-order
cognitive skills (Analyzing-Evaluating-Creating). Bloom’s Revised Tax-
onomy in teaching Turkish as a foreign/second language helps instructors
assess whether they are achieving their objectives. The taxonomy aims to
assist instructors in understanding the curriculum, guiding planning and
evaluation, and making decisions about the quality of instruction (S6nmez,
2019: 108). Furthermore, as it focuses more on the learners’ learning rather
than performance, it emphasizes the need to focus on the cognitive pro-
cesses and types of knowledge required to meet the standards (Airasian &
Miranda, 2002: 253). In this context, attention should be paid to how and
in what way materials used in the teaching process, textbooks, questions,
and activities are prepared, whether the learning outcomes meet higher-or-
der cognitive skills, and which outcomes are selected.

The Purpose and Significance of the Study

Bloom’s Revised Taxonomy aims to guide instructors in understanding
the curriculum, planning and assessment as well as facilitating communi-
cation about teaching quality (Sonmez, 2019: 108). Using Bloom’s Tax-
onomy in the classroom encourages a shift in focus towards the learner,
supporting the development of learner responsibility and a student-cen-
tered classroom. It also offers an opportunity to acquire knowledge in a
structured manner rather than passively receiving it (Athanassiou, McNett
& Harvey, 2003: 551). In this way, as creative and authentic individuals
who question and adopt critical thinking and problem-solving skills, learn-
ers develop higher-order cognitive skills. Therefore, instructors who will
guide learners in using these skills are expected to have competence in the
relevant cognitive processes.

The literature review shows that there has been no study regarding the
competence, awareness, or opinions of instructors in teaching Turkish as
a foreign language on this subject. In this line, the current study aims to
investigate instructors’ awareness of the development of Higher-Order
Thinking Skills based on Bloom’s Taxonomy in the context of teaching
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Turkish as a foreign/second language. In this context, the study applied
a questionnaire with questions and activities created based on Bloom’s
Revised Taxonomy to instructors. This way, the study sought to determine
how instructors matched the verbs of cognitive levels with questions and
activities, which cognitive levels they emphasized, and which levels they
overlooked. Additionally, semi-structured interviews were conducted to
explore instructors’ views on practices in the field of teaching Turkish to
foreigners. This study is significant in providing insights for instructors,
curriculum developers, exam developers, test designers, assessment and
evaluation experts, and prospective instructors who wish to work in the
field.

Research Questions
In line with the study purpose, the research questions were formulated as
follows:

1. How do instructors identify the cognitive levels of instructional activi-
ties?

a) Can instructors match questions/activities with appropriate cognitive
levels?

b) Can instructors relate the verbs of the learning outcomes to appropriate
cognitive levels?

2. Is there a significant difference in instructors' awareness of the taxono-
my based on their age, educational level, and experience in the field?

3. What are instructors’ views on using Bloom’s Taxonomy in teaching
Turkish as a foreign language?

Participants

The study data was collected through a questionnaire from 86 instructors
aged between 23 and 60+ working at Turkish Language Teaching Centers
(TOMER, DILMER) at state universities. Among 86 instructors who sub-
mitted the questionnaire, 23 participants volunteered for the semi-struc-
tured interviews. The interviews were conducted individually and re-
corded. This research project was examined at the meeting of the Ethics
Committee of the Senate of Hacettepe University on 11 July 2023 with
the number E-35853172-300-00002960094 and was found ethically ap-
propriate. The data has been collected using a consent form. The findings
regarding the demographic information of the participants are presented in
the following tables.
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Table 1. Distribution of the participants regarding socio-demographic
features

Frequency (n) Percentage (%)

Gender Male 25 29,1
Female 61 70,9
Age 20-30 years old 24 27,9
31-40 years old 42 48,8
41-50 years old 17 19,8
51 years old or older 3 3,5
Educational Background Bachelor’s degree 6 7,0
Master’s degree 41 47,7
PhD degree 39 453
Year of Experience 1-3 years 22 25,6
4-5 years 19 22,1
6-9 years 21 244
10 years or more 22 25,6
Total 86 100,0

As is seen in Table 1, of all the participants, 70.9% were female; 48.8%
were aged between 31 and 40; 47.7% had a master’s degree, and 25.6%
had 1-3 years of experience or more than 10 years of experience.

Table 2. Distribution of the participants regarding the field of study

Frequency (n)  Percentage (%)

Undergraduate Turkish Language Education
Major Linguistics
Turkish Language and Literature
Turkish Folklore

Contemporary Turkish Dialects
and Literatures

Foreign Language Education

Foreign Language Philology

Master’s Turkish Language Education
Degree Linguistics
Program

Turkish Language and Literature
Turkish Folklore
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Contemporary Turkish Dialects
and Literatures

Foreign Language Education

Foreign Language Philology

Curriculum and Instruction

Educational Administration
Public Relations
PhD Program  Turkish Language Education

Linguistics

Turkish Language and Literature
Turkish Folklore
Foreign Language Education

Educational Administration

As is seen in Table 2, 41.9% of the participants graduated from the Turkish
Language and Literature undergraduate program, 36% graduated from the
Foreign Language Teaching Master’s program, and 36% graduated from
the Foreign Language Teaching Doctoral program.

Assumptions

It is assumed that the questionnaire and semi-structured interview form
prepared by the researchers are appropriate for the cognitive levels and
that the instructors who participated in the study responded sincerely to the
applied questionnaire and semi-structured interview form.

Research Method

In this study, a descriptive survey model was employed. Survey research
i1s a model used when there is a need to determine individuals’ attitudes,
behaviors, thoughts, and beliefs (Christensen, Johnson, & Turner, 2015).
In survey research, the key aspect is to observe and present the existing
situation or phenomenon as it is, without attempting to alter it (Karasar,
2013). Both quantitative and qualitative data collection methods are used
in the study.

Ethics Committee Approval

Hacettepe University Social Sciences and Humanities Researches Ethics
Board. Decision date: 11 July 2023. Document number: E-35853172-300-
00002960094
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Data Collection Tools

The study data was gathered through a questionnaire and a semi-structured
interview form applied to instructors aged 23-60+ working at Turkish Lan-
guage Teaching Centers (TOMER) in state universities. A questionnaire
is defined as a research tool consisting of a series of questions aimed at
describing people’s living conditions, behaviors, beliefs, or attitudes
(Blytikoztirk, 2017: 159). A semi-structured interview form allows both
fixed-choice responses and in-depth information gathering in the relevant
field (Biiytikoztiirk, 2017: 159).

The researchers developed a questionnaire based on the related literature
(Coffman 2013; Gashan, 2015). The Questionnaire developed for the
study consists of three sections. The first section was designed to collect
demographic information about the participants. The second section com-
prises 10 in-class instructional scenarios. In this section, participants were
asked to identify the type of thinking required by students in the activities
presented within each scenario. Participants selected one of four possible
cognitive levels most likely to be used in the activity. The wording used to
define the cognitive levels was based on Bloom’s Taxonomy of Thinking
Skills (Bloom, 1984). Participants were instructed to choose the highest
level of thinking/cognition they believed students would need for each
activity. The scenarios were written in a way that they could be applied
in classrooms and assessment processes for teaching Turkish as a foreign
language. In the third section, participants responded to five questions in
which they were asked to match action verbs used in learning outcomes
with the appropriate cognitive levels. Expert opinions were sought to as-
sess the validity of the items in the questionnaire.

A semi-structured interview form was developed to gather qualitative data.
The researchers developed the interview questions based on their obser-
vations, their teaching experience and and the findings from the current
literature (Sertdemir, 2021; Emre, 2020; Demir, 2019; Ozyal¢in, 2019;
Giiney, 2019; Ulutas & Kara; Iltar & Karatas, 2002). This part consisted of
8 questions and was intended to gauge participants’ perceptions of critical
thinking and critical thinking instruction in the field of teaching Turkish as
a foreign/ second language.

Data Analysis
In the study, content analysis was used to analyze the qualitative data gath-
ered via the open-ended questions of the questionnaire and the semi-struc-
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tured interview form. Content analysis involves organizing and inter-
preting similar data under specific concepts and themes in a way that is
understandable to the reader. It also uncovers underlying concepts and
relationships between these concepts through coding (Yildirim & Simsek,
2016). In this study, qualitative data were coded, categorized, and themed
by three researchers, and the content analysis was organized into tables
and interpreted based on the literature to answer the research question. The
percentage of agreement regarding the dataset coded by different coders
is significant for the reliability of the qualitative research. In the current
study, the consistency of the coding in content analysis was calculated us-
ing the similarity formula conceptualized as inter-coder agreement, which
is referred to as internal consistency in the Miles and Huberman model,
and the percentage of agreement was found to be 86.2%. The data obtained
from the closed-ended questions of the questionnaire were analyzed us-
ing SPSS software and presented in tables of percentages and frequencies.
The study aimed to determine the instructors’ awareness of their cognitive
skills.

Statistical Data Analysis

The demographic data, educational background, and course history of the
participants were analyzed using frequency analysis, and the distribution
of the data was presented in tables with “n” and “%.” Subsequently, state-
ments related to cognitive skills and verbs of learning outcomes were test-
ed using frequency analysis. The correctly answered statements were iden-
tified and compared along with their percentages. The data distribution
was presented in tables with “n” and “%”. Success levels were evaluated
based on gender, age, education, and experience. Independent samples
t-test was used for comparisons between two groups, and ANOVA was
used for comparisons involving more than two groups.

Results
I. Findings Obtained from Quantitative Data

Table 3. Distribution of the participants regarding courses and skills

Frequency (n) Percentage (%)

Have you attended a course on how to Yes 20 23,3
develop students’ lower and higher-level £, 66 76,7
cognitive skills?
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Do you feel equipped to help students Yes 25 29,1

develop their cognitive skills? No 6 7.0
Partially 55 64,0
Total 86 100,0

As is seen in Table 3, 76.7% of the participants had not attended a course
aimed at developing students’ lower and higher-order cognitive skills;
64% felt somewhat equipped in this regard, and 29.1% believed they were
well-equipped.

Table 4. Distribution of the answers by the participants regarding ques-
tions on cognitive skills-1

n %
The instructor shows the students a video about peop- Understanding 25 29,1
le considering traveling to five different cities. After gy a1yati 5 58
the video, the instructor asks the students which city v 1ng' :
the people are planning to go to, by what means of _Remembering 50 58,1
transportation, and at what time they plan to travel. Applying 6 7,0

Total 86 100,0

One of the close-ended questions in the questionnaire was “The instructor
shows a video about people considering traveling to five different cities.
After the video, the instructor asks the students which city the people are
planning to go to, by what means of transportation, and at what time they
plan to travel.” 58.1% of the participants responded to this statement as
“remembering.” The correct response is “remembering.”

Table 5. Distribution of the answers by the participants regarding ques-
tions on cognitive skills-2

n %
The instructor shows pictures related to professions to Analyzing 13 15,1
the students and asks questions such as ‘Who is this?’, Understanding 30 34,9

‘Where is this person?’, ‘What does this person do?’ -
Then, the instructor distributes matching cards with _Remembering 25 29,1

professions and their characteristics. The students are Applying 18 20,9
expected to match the professions with the appropriate Total 86 1000
characteristics.

Another close-ended question in the questionnaire was “The instructor
shows pictures related to professions to the students and asks questions
such as ‘Who is this?’, “Where is this person?’, ‘What does this person
do?’ Then, the instructor distributes matching cards with professions and
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their characteristics. The students are expected to match the professions
with the appropriate characteristics.” 34.9% of the participants responded
to this statement as “understanding.” The correct response is “remember-
ing,” which was selected by 29.1% of the participants.

Table 6. Distribution of the answers by the participants regarding ques-
tions on cognitive skills-3

n %
The instructor goes to class with a health bag containing Understanding 24 27,9
both medicine and medicinal herbs. The instructor talks = Eyaluating 44 512

about diseases and types of diseases with the students.

The instructor asks questions such as ‘Why do we get Remembering 3 >.8

sick?’ and ‘What precautions should we take to avoid _Applying 13 15,1
getting sick?’ Later, students are asked to compare the
beneficial and harmful aspects of medicines and medi- Total 86 100

cinal herbs.

The next close-ended question in the questionnaire was, “The instructor
goes to class with a health bag containing both medicine and medicinal
herbs. The instructor talks about diseases and types of diseases with the
students. The instructor asks questions such as ‘Why do we get sick?’ and
‘What precautions should we take to avoid getting sick?’ Later, students
are asked to compare the beneficial and harmful aspects of medicines and
medicinal herbs.” This was answered with “evaluating” by 51.2% of the
participants. The correct response is “understanding,” which was chosen
by 27.9% of the participants.

Table 7. Distribution of the answers by the participants regarding ques-
tions on cognitive skills-4

%

The instructor discusses global warming and climate - 3,5
change with the students. Based on this topic, students _Understanding 6 7.0
are asked to imagine what the world will be like in the Evaluating 39 453
future. S‘Fudents write a tf.)Xt des.cribi.ng the liveg of hu- Applying 38 442
mans, animals and plants in the imagined scenario. Total 26 100

wI|B

No answer

The next close-ended question in the questionnaire was “The instructor
discusses global warming and climate change with the students. Based on
this topic, students are asked to imagine what the world will be like in the
future. Students write a text describing the lives of humans, animals, and
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plants in the imagined scenario.” 45.3% of the participants responded to
this statement as “evaluating.” The correct response is “understanding,”
which was chosen by 6% of the participants.

Table 8. Distribution of the answers by the participants regarding ques-
tions on cognitive skills-5

n %
The instructor gives students an informative text about Understanding 34 39,5
the invention of paper, consisting of four paragraphs, but Evaluating 9 10,5

with the paragraphs in the wrong order. The students are
asked to rearrange the paragraphs in a logical sequence
and in accordance with the flow of time. Applying 34 395

Total 86 100

Remembering 9 10,5

The next close-ended question in the questionnaire was “The instructor
gives students an informative text about the invention of paper, consisting
of four paragraphs, but with the paragraphs in the wrong order. The stu-
dents are asked to rearrange the paragraphs in a logical sequence and by
the flow of time.” 39.5% of the participants responded to this statement as
“understanding.” The correct response is “understanding.”

Table 9. Distribution of the answers by the participants regarding ques-
tions on cognitive skills-6

n %
The instructor reads a narrative text consisting of four Understanding 1,2
parts to the students. The instructor asks how many parts Evaluating 2 256
the text has and what the text is about. Then, the instruc-
tor asks the students to rearrange the parts of the text to
create a new one. Applying 5 58
Total 86 100

—_—

Remembering 10 11,6

The next close-ended question in the questionnaire was “The instructor
reads a narrative text consisting of four parts to the students. The instructor
asked how many parts the text had and what the text was about. Then, the
instructor asks the students to rearrange the parts of the text to create a new
one.” 55.8% of the participants responded to this statement as “applying.”
The correct response is “applying.”
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Table 10. Distribution of the answers by the participants regarding ques-
tions on cognitive skills-7

n %
The instructor reads a text to the students in which peo- 1 1,2
ple share their memories. Based on this text, the students Analyzing 59  68.6

are asked to distinguish the emotional states of the indi-

viduals along with their reasons. A question is posed to Understanding 2 23

the students: ‘How would you react if you were in their _Evaluating 19 22,1
shoes?’ Applying 5 5,8
Total 86  100,0

The next close-ended question in the questionnaire was “The instructor
reads a text to the students in which people share their memories. Based
on this text, the students are asked to distinguish the emotional states of the
individuals along with their reasons. A question is posed to the students:
‘How would you react if you were in their shoes?’” 68.8% of the partici-
pants responded to this statement as “analyzing.” The correct response is
“analyzing.”

Tablo 11. Distribution of the answers by the participants regarding ques-
tions on cognitive skills-8

n %
The instructor gives the students an untitled text that Analyzing 63 73,3
describes imaginary and real events. The students are Remembering 1 12
asked how many sections the text has. Then, they are ;
. . o . Applying 8 9,3
instructed to separate the sections describing imaginary :
and real events and give each section a title. Creating 14 16,3

Total 86 100,0

The next close-ended question in the questionnaire was “The instructor
gives the students an untitled text that describes imaginary and real events.
The students were asked how many sections the text had. Then, they are
instructed to separate the sections describing imaginary and real events
and give each section a title.” 73.3% of the participants responded to this
statement as “analyzing.” The correct response is “analyzing.”
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Table 12. Distribution of the answers by the participants regarding ques-
tions on cognitive skills-9

%

The instructor reads a fictional text about friendship with Analyzing 8 9,3
animal characters to the students. The students, based Remembering 31 36,0
on these characters, share with their peers how a good

friend should be. Then, the students are asked to write a Appl}.llng 3 33
text titled ‘My Best Friend’. Creating 44 512
Total 86 100,0

The next close-ended question in the questionnaire was “The instructor
reads a fictional text about friendship with animal characters to the stu-
dents. Based on these characters, the students share with their peers how
a good friend should be. Then, the students are asked to write a text titled
‘My Best Friend’.” 51.2% of the participants responded to this statement
as “creating.” However, the correct response is “evaluating” as the task in-
volves making judgments about the qualities of a good friend, which falls
under the level of “evaluating” in Bloom’s Taxonomy.

Table 13. Distribution of the answers by the participants regarding ques-
tions on cognitive skills-10

n %

The instructor asks the students for their thoughts on Analyzing 27 31,4
the development of technology. Then, the class is divid- Remembering 38 44,2
ed into two groups. The students are given reciprocal
discussion questions related to the topic. Accordingly,
Group A argues that the future world will be a much bet-
ter place. Group B argues that the future world will be a
much worse place. The students provide detailed expla- Total 86 100,0
nations about this topic.

Applying 2 2,3
Creating 19 22,1

The next close-ended question in the questionnaire was “The instructor
asks the students for their thoughts on the development of technology.
Then, the class is divided into two groups. The students are given recipro-
cal discussion questions related to the topic. Accordingly, Group A argues
that the future world will be a much better place. Group B argues that the
future world will be a much worse place. The students provide detailed
explanations about this topic.” 44.2% of the participants responded to this
statement as “evaluating.” The correct response is “evaluating.”
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Table 14. Distribution of the answers by the participants regarding ques-
tions on cognitive skills-11

%

n

The instructor reads a literary text to the students. Then, Analyzing 3 3,5

the students are asked to rewrite the text by changing the Remembering 3 35
3

characters and setting.”

Applying 3,5
Creating 77 89,5
Total 86 100,0

The next close-ended question in the questionnaire was, “The instructor
reads a literary text to the students. Then, the students are asked to rewrite
the text by changing the characters and setting.” 89.5% of the participants
responded to this statement as “creating.” The correct response is “creat-

2

ing.

Table 15. Distribution of the answers by the participants regarding ques-
tions on cognitive skills-12

%

The instructor reads a literary text to the students. Then, Evaluating 2 2,3
the students are asked to rewrite the text by changing the Synthesizing 15 17,4
characters and setting.

Applying 4 4,7
Creating 65 75,6
Total 86 100,0

The next close-ended question in the questionnaire was, “The instructor
reads a literary text to the students. Then, the students are asked to rewrite
the text by changing the characters and setting.” 75.6% of the participants
responded to this statement as “creating.” The correct response is “creat-
ing.”

Table 16. Distribution of the answers by the participants regarding ques-
tions on the verbs of learning outcomes

n %
“Defining” Remembering 70 81,4
Applying 16 18,6
“Ordering” Evaluating 32 372
Applying 54 62,8
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“Distinguishing” Analyzing 86 100,0
. Evaluating 78 90,7
“Criticizing” -
Applying 8 93
. Evaluating 4 4,7
“Improving” -
Creating 82 953
Total 86 100,0

When participants were asked to match the verbs of learning outcomes
with the appropriate cognitive levels, they made the following associa-
tions: 81.4% of the participants matched “Defining” with “Remembering.”
62.8% of the participants matched “Ordering” with “Applying.” 100% of
the participants matched “Distinguishing” with “Analyzing.” 90.7% of the
participants matched “Criticizing” with “Evaluating.” 95.3% of the partic-
ipants matched “Improving” with “Creating.”

Table 17. Evaluation of instructors' awareness of the taxonomy according
to gender

Gender n Mean**  Sd. t p*
Instructors’ Awareness of Male 25 10,28 2,189
-,395 ,694
the Taxonomy Female 61 10,62 2,289

*Independent Sample t test **Min: 1 - Max:1

The analysis of the instructors’ awareness of the taxonomy according to
the variable of gender revealed that there was no statistically significant
difference between the genders (p>0.05). The results showed that the cor-
rect answers for both genders were quite similar. There was no statistically

significant difference in the level of success according to the gender vari-
able.

Table 18. Evaluation of the instructors' awareness of the taxonomy ac-
cording to age

Age n Mean**  Sd. t p*
20-30 years old 24 10,50 2,303
31-40 years old 42 10,52 2,432
Instructors’ Awareness 550 650
of the Taxonomy 41-50 years old 17 10,82 1,776 )
51 years old and 3 9.00 2,000
older

*ANOVA
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The analysis of the success level according to the age variable revealed
no statistically significant difference between the ages (p>0.05). The re-
sults showed that the correct answers across age groups were quite similar.
However, the number of correct answers in the age group of 51 years old
and older was lower compared to the other groups. Despite this, there was
no statistically significant difference in the success level according to the
age variable.

Table 19. Evaluation of the instructors' awareness of the taxonomy ac-
cording to bachelor’s degree

Bachelor’s Degree  n Ort. Sd. f p*
Turklsh Language 23 1087 2201

Education

Linguistics 6 10,33 2,160

Turkish Language

and Literature 36 10,42 2,347

, Turkish Folklore 2 8,50 2,121
Instructors’ Awareness

of the Taxonomy Contemporary Tur-
kish Dialects and 5 9,00 2,550

Literatures

1,298 ,268

Foreign Language

Education 5 10,00 1,871

Foreign Language

Philology 9 11,78 1,787

*ANOVA

The analysis of the success level according to the Bachelor’s degree var-
iable revealed no statistically significant difference between the field of
study in Bachelor’s degree (p>0.05). The results showed that the correct
answers across the groups were similar. The group with the least correct
answers was identified as the Department of Turkish Folklore, while the
group with the most correct answers was the Department of Foreign Lan-
guage Philology. However, there was no statistically significant difference
in the success level according to the Bachelor’s degree variable.
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Table 20. Evaluation of the instructors' awareness of the taxonomy ac-
cording to the year of experience

Year of Experience n Mean Sd. f p*
1-3 years 22 11,09 2,348
Instructors’ Awareness 4-5 years 19 10,26 2,281
741 531
of the Taxonomy 6-9 years 21 10,19 2,089

10 years and more 22 10,32 2,338

*ANOVA

The analysis of the success level according to the year of experience var-
iable revealed no statistically significant difference between the years of
experience (p>0.05). The results showed that the correct answers across
the groups were similar. The group with the most correct answers was
those with 1-3 years of experience. However, there was no statistically
significant difference in the success level according to the year of experi-
ence variable.

The findings from the survey data, in general, showed that the instructors
answered the two activities related to the level of remembering correctly at
the rate of 58.1% and 29.1%, respectively. For the level of understanding,
the two activities were answered correctly by the instructors at the rate of
27.9% and 7.0%. In relation to the level of application, the instructors pro-
vided correct answers to the two questions at the rate of 39.5% and 55.8%,
respectively. Looking at the activities related to the level of analysis, in-
structors answered them correctly at the rate of 68.6% and 73.3%. The two
questions in the survey related to the level of evaluation were answered
correctly by the instructors at the rate of 36.0% and 44.2%. Regarding the
level of creation, the instructors answered the activities correctly at the
rate of 89.5% and 75.6%, respectively. Based on these findings, the level
at which the instructors faced the most difficulty was understanding, while
the level at which they performed best was creating.

II. Findings Obtained from Qualitative Data

In this section, the findings obtained from the data collected based on the
interview questions prepared for the research question “What are instruc-
tors’ views on the use of Bloom’s Taxonomy in the field of teaching Turk-
ish as a foreign language?” are presented in the form of codes and themes.
The results are organized into tables and interpreted accordingly.
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Table 24 below shows how and in what ways instructors benefit from
Bloom’s Revised Taxonomy in the measurement and evaluation processes
of teaching Turkish as a foreign/second language.

Tablo 21. Use of higher-order cognitive skills by instructors in the assess-
ment and evaluation processes

Theme Codes f Participants

Using Higher-Order Using intuitively 12 P1, P2, P5, P6, P9, P10, P11,

Cognitive Skills P13, P19, P20, P21, P23
Using directly 7 P3, P4, P7, P8, P12, P17, P22
Not using 5 P14, P15, P16, P18, P24

Table 21 above shows how and in what ways instructors benefit from
Bloom’s Revised Taxonomy in the assessment and evaluation process-
es. At this stage, the instructors’ opinions were grouped under one main
theme. According to this, 5 instructors stated they did not benefit from
it, while 18 instructors reported benefiting intuitively. 1 instructor stated
that they benefited from it but did not feel confident in this area. Some in-
structors mentioned that measuring higher cognitive skills included in the
taxonomy during the assessment and evaluation process was unnecessary,
emphasizing that the main goal is to teach the language and that assess-
ing language skills differs from higher-order cognitive skills. According
to them, higher-order cognitive skills should be developed in academic
Turkish courses and included in the assessment process. In this context,
some of the participants stated their opinions as follows:

“We do not consciously benefit from it because not everyone has complet-
ed their studies at the Faculty of Education, the Institute of Educational
Sciences, or in a doctoral/master’s program in Teaching Turkish as a For-
eign Language. Some have completed their education in Contemporary
Turkish Dialects, some in the Department of Turkish Language and Lit-
erature, and others in Linguistics. Since they completed their education
in departments where there is not much content related to pedagogy or
teaching, very few instructors are familiar with Bloom's Taxonomy.” (P19)
“I’'m not sure if this should be the case in language teaching. Do we really
need to use Bloom's Taxonomy in the assessment and evaluation stage
of language teaching? Every educator should know this to some extent.
However, if a learner cannot use one of the higher-order cognitive skills,
it does not mean they do not know the language. Therefore, it may not be
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necessary to use Bloom's Revised Taxonomy in assessment and evaluation.
The primary focus should be on how the language is used rather than
higher-order cognitive skills. Advanced cognitive skills should be devel-
oped in academic Turkish courses.” (P7)

“Unfortunately, I do not use Bloom's Taxonomy in the assessment and
evaluation processes. This is because the exam formats are predetermined
and prepared within the institution. So, I am not sure how much attention
has been paid to the taxonomy when these exams are being prepared. Per-

sonally, I do not follow a separate assessment and evaluation process.”
(P16)

Table 22. Activities used by the instructors to improve higher-order skills

Theme Categories Codes f  Participants
Activities Used to
Improve Higher- Using fictional texts 1 P12
Order Skills
Arranging a | P21
Paragraph

Activities for ~ Preparing a poster

Reading Skill ~ appropriate to the level P4
Reading literary texts 1 P4
Breakmg down the text | P6
1nto parts
Doing research on the | P9

mobile phone
Using websites 1 P12
Preparing a portfolio 1 P2

Brainstorming 2 P2,P9

Creating a discussion

. 3 P3, P9, P11
environment

Making a presentation 1 P13

Activities for

Speaking Skill  120%° b P8
Assigning roles 1 P10
Making a comparison 1 P15
Question-Answer 1 P11
Speaking clubs 1 P1
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Story completion 4 P2, P5, P12, P19
Essay 2 P14, P22

Rewrite the story by
changing the character,

the people, and the ! P4
gender
Activities for  Filling the gaps in a | P5

Writing Skill song

Writing a play script 1 P5

Completing the text by
o 1 P6
modifying it
Peer sharing 1 P2
Caricature 3 Po6, P8, P17
Animated series 1 P6
Animations 1 P6
Turning an image into | P6
a writing activity
Writing a story 1 P7
Creative writing 1 P7
Preparing a School | P7
Newspaper
Short movie 2 P8, P10,
Common Acti-
vities for Other ~Screenwriting 1 P10
Skills
U§1ng proverbs and | P20
idioms
Cooperation 1 P2

Table 22 above shows the activities used by the instructors to improve
learners’ higher-order cognitive skills. These activities are categorized
based on the four basic language skills. Upon reviewing the categories, it
is obvious that the majority of activities are related to reading, speaking,
and writing skills. Activities related to listening skills are fewer and mostly
integrated with the other skills. Instructors generally make use of texts,
visuals, films and questions through in-class and out-of-class activities. In
this context, the positive and negative views of the instructors regarding
the development of higher-order cognitive skills are as follows:

bM E R Y1110 Say1 2 - Eylil 2025 (253-293) 275

TURKCE GERETIMT UYGULAMA ve ARASTIRMA MERKEZi



Examining Instructors’ Awareness on the Implementation of Bloom's Revised
Taxonomy in Teaching Turkish as a Foreign/ Second Language

“I believe that it is crucial to be able to make inferences, recall and build
new knowledge based on what has been remembered, develop assump-
tions, present perspectives, advance arguments, and create something be-
cause we see it with graduate students. They learn Turkish, but they face
difficulties when writing their thesis.” (P23)

“After the A2 level, emphasis can be given to higher-order cognitive
skills.” (P7)

“In a foreign language, or more specifically in a second language where
the native language is not present, it seems that reaching a sufficient cog-
nitive level is not achievable during TOMER training.” (P14)

Table 23. Positive outcomes regarding higher-order cognitive skills

Theme Categories Codes f  Participants
Positive Outcomes
Regarding Higher- .
Order Cognitive Analyzing I Pl6
Skills
Questioning 2 P2, P8
8?1%:;:;‘; Problem-solving 1 P2
Synthesizing previous
. . 1 P2
and new information
Establishing relationships 1 P8
between concepts
Critical thmk.mg and 2 P20, P23
problem solving
Gaining self-confidence 2 P3,P5
Effective communication 1 P9
Affective
(psychological/ C cati h
sociological/ ommunicating wi 1 P1
cultural) official institutions
outcomes
Be'tlng able to speak 2 Pl6, P22
without embarrassment
Being a social actor 1 P3
Role-playing and finding 1 P10

motivation
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Galn.lng the skill of 1 P12
mediating
Empathy 1 P12
Free thinking 2 P13,Pl4
Self-confidence 1 P16
Active learning 1 P7
Acceleration of learning . Pl
processes
Long-term learning 1 P17
Learmgg Wlthout rote | P19
memorization
Being aware of what you 1 P15
know and don’t know
An increase in the level of 1 P18
awareness
Being able to understand 1 Pl
movies and songs
Improving the use of | P4
language

Language-

oriented

outcomes

(writing,

speaking, Development .of 1 P6

. productive skills

role-playing,

screenwriting,

action-

oriented...)
Ac;qumng screenwriting L PlO
skills
Debate 1 P2, P13
Ability to make
. . P18
intercultural comparisons
Being able to produce 1 P21
Understanding proverbs

1 1 Pl

and idioms
Being able to write an 1 P22

essay
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Table 23 above shows the positive outcomes resulting from the teaching
process of higher-order cognitive skills. These outcomes are categorized
into cognitive and affective (psychological-sociological-cultural) cate-
gories as well as learning processes and language use. According to the
findings, instructors reported that students predominantly showed cogni-
tive outcomes such as critical thinking, analysis, problem-solving, inquiry,
and synthesis; affective skills like effective communication, motivation,
self-confidence, trust in themselves, and the ability to speak without shame;
an active and effective learning process that leads to increased awareness;
and language skills such as intercultural comparison, debate, and essay
writing also developed as positive outcomes. Furthermore, they mentioned
that students had developed mediation skills, which positively impacted
their process of becoming social actors. Given these outcomes, a study by
Athanassiou, McNett, and Harvey (2003: 549) is significant. This study
discusses the positive outcomes of higher-order cognitive skills. In the
study, students shared their views on the taxonomy, stating that it served
as a framework. They also used the metaphor “it gave us a closet with all
the hooks for our ideas” to describe their understanding of the taxonomy.
According to Athanassiou, McNett, and Harvey (2003), one result of using
the taxonomy in class was a significant reduction in student visits during
office hours.

In this context, some of the participants stated their opinions as follows:
“When I use these, the students become more engaged in the lesson and
feel like a part of it. They become a part of it (teaching), they reason, and
they try to solve something. This makes them more productive, and it also
creates a more communicative teaching environment.” (P9)

“It ensures lasting learning and truly helps students maintain the level
they have reached, meaning they can stay at that level regardless of how
high they rise.” (P17)
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Table 24. Definitions of critical thinking according to instructors

Theme Codes f Participants
Critical Thinking  Ability to look without prejudice 1 P2
il;iéicttz to see both positive and negative 3 P2, P13, P15,
Ability to analyze 2 P4, P9
s s b i3y i o
Reasoning 3 P7,P14, P16
Deep thinking 1 P23
Questioning 3 P8, P19, P23
A conscious and mindful approach 1 P23
Problem-solving 2 P9, P20
Synthesizing 2 P9, P20
Ability to see from a different perspective 2 P11, P18
Ability to generate new ideas 1 P17
Ability to think outside the box 1 P21
Seeking answers without fear 1 P24

Table 24 above shows the instructors’ thoughts on critical thinking. Ac-
cording to this table, instructors define critical thinking as “reasoning,
analyzing, questioning, problem-solving, seeing things from different per-
spectives, and being able to view both the positive and negative sides of
an event or situation.” In this context, some of the participants stated their
opinions as follows:

“I think it is not accepting the information presented to you as it is and
asking, ‘Does this mean something else? Is this information true? Should
I accept the information presented to me completely, or should I verify it
from other sources? Could there be another perspective on this?’ This kind
of questioning is reasoning.” (P14)

“It is the ability to look at something, an object, or a thought with both its
positive and negative aspects. (P13)

“I think critical thinking is about not getting caught up in prejudices too
much, not being too influenced by stereotypes, but establishing a cause-
and-effect relationship, definitely grounding it on a certain basis. Perhaps,
I shouldn't say ‘definitely’ here, as it might be a constraint for critical
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thinking, I don't know, but at least being able to evaluate both the positive
and negative sides of events.” (P2)

“Instead of accepting something as absolutely right or wrong, I can say
it’s about perceiving and expressing it by adding something to it with ones
own thoughts.” (P6)

Table 25. The adequacy of textbooks for developing metacognitive skills

Theme Codes f Participants

P1, P2, P3, P4,
P5, P6, P9, P10,
The adequacy/appearance P11, P12, P13,
of metacognitive skills in  Not adequate. Needs materials. 21 P14, P15, P16,
textbooks P17,P18, P19,
P20, P22, P23,
P24

Partially adequate. 3 K7,K8, K21

Table 25 above shows the appearance of higher-order skills in textbooks
within the framework of instructors’ opinions. According to this, the ma-
jority of instructors believe that the textbooks are inadequate. One instruc-
tor stated that the themes in the textbooks were sufficient but that the ques-
tions below the texts needed to be diversified. Another instructor found
the textbooks partially adequate. In this context, some of the participants
stated their opinions as follows:

“The likelihood of the activities in the book not aligning with the high-
er-order skills in the programs is very high.” (P22)

“So actually, our primary goal is not to teach the language, right? While
teaching the language, of course, we can develop the student’s cognitive
skills. This is not our main goal, and this is not the primary purpose of
the books either.” “Books cannot be sufficient. I think they are not enough
for a university-level student to develop or create such high-level skills.”
(P15)

“I think it s not sufficient because each book has a specific program or cer-
tain limitations. Therefore, it is definitely not possible to load everything
into the book. I mean, it’s not possible to explain everything in the book.
So, in a way, the responsibility falls on the instructor.” (P17)
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Table 26. Factors that hinder critical and creative thinking

Theme Categories Codes f  Participants
Factors That

Hinder Cr'ltlcal Low level of motivation 3 P1, P12, P8
and Creative

Thinking

Introversion and shyness 3 P20, P6, P10
Individual differences 3 P20, P23, 8
1
1

P1
P1

Individual Factors  Feeling insecure

Emotional dimension

Gender, age, hereditary

factors 2 P23,P3
Anxiety 1 P1
Reticence 1 P1
Shyness/hesitation due to
. 1 P6
the instructor or peers
Attention deficit 1 P6
Lack of knowledge P15
Learners’ interest P6
Established learning ha-
. P11
bits
Family attitude/authority P23, P2, P22
Religious-ethnical ele- P1, P20
ments
Social pressure P1
Political attitudes P2
Social Factors Socm—economlc condi- P
tions
Cultural codes P1
Learners’ culture P22
Educational policy of the P2, P18
country
Academic success P23
Factors Regarding . .
Educational Ba- NOt d§veloplng the skills P1, P3
in their mother tongue
ckground
Unable to think critically P24
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Insufficient proficiency in

the target language P3
Student’s level of prepa- P19, P13
redness
Processes of reading and
. P4
understanding
Insufficient knowledge P5
Reading rate and habit P5,P14
The problem of writing
in the native language/ P6
the problem of creative
thinking
Ins.tructor s way of tea- P17
ching
Lack of coherence-con- P1
sistency
Instructor-related o ctor feedback P12
Factors
Instructor’s incompetence
about methods and stra- P3
tegies
Language factor / profi-
ciency in the native lan- P7
guage
Wrong book choice P9
P23, P2, P8,
Instructor’s attitude P9, P12,
P21, P6
Physical Factors Physical environment P8, P14

(classroom environment)

Table 26 above shows the factors that hinder learners’ critical/creative
thinking processes. These factors are categorized into five groups: indi-
vidual barriers, social barriers, barriers related to the learner’s educational
background, instructor-related barriers, and physical barriers. When look-
ing at the factors that hinder the development of higher-order cognitive
skills, factors such as low motivation, shyness, anxiety, family attitude,
religious-ethnic elements, habits in the learner’s native language, the stu-
dent’s readiness, and reading habits emerge as the most prominent. In this
context, some of the participants stated their opinions as follows:
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“There may be several factors here. First and foremost, the main factor
is the language factor. The student may have a problem related to the lan-
guage.” (P7)

“I think, for example, that instructors have a very large share in this. Be-
cause they truly dedicate some of their time, and by living in the country,
they come with a motivation to learn the language. I think we, as instruc-
tors, might be the problem. It could be the wrong book choice, the instruc-
tor's attitude being incorrect, or we might not be providing training that
aligns with the student s needs due to such things. Therefore, I feel that the
student cannot develop critical thinking, and the instructor may not even
know why.” (P9)

“One of the most important reasons for this could be personal, like the
student s level of shyness.” (P10)

“The main point here is the student s bias and readiness. This, of course,
can vary depending on the country.” (P13)

Table 27. Educational needs regarding Bloom's Revised Taxonomy

Theme Codes f Participants
P1, P2, P3, P4,
PS5, P6, P8, P9,

Training on the use of

Bloom’s Revised Taxonom P10, P11, P12,
) Y [would like to attend. 23 P13, Pl4,Pl5,
in assessment and evaluation P16. P17 P18
processes P19, P20, P21,
P22, P23, P24

I wouldn’t like to attend. 1 P7

Table 27 above shows the instructors’ willingness to participate in train-
ing on how and in what way Bloom’s Revised Taxonomy can be used in
assessment and evaluation processes. According to this, most instructors
stated that they would be able to participate if such training were designed.
In contrast, only one instructor expressed that they did not wish to par-
ticipate because they had already taken this training at the undergraduate
level. In this context, the instructors’ opinions are as follows:

“Of course, I would love to. While conducting the survey, I especially
couldn t decide between some of the levels.” (P15)
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“I wouldn 't want to participate in such a training. Because, as I said, |
believe that everyone who has graduated from the Faculty of Education
or the field of educational sciences must have some idea about Bloom's
Taxonomy.” (P7)

“Of course, I would want to, because as instructors, honestly, yes, we look
at it every time and try to benefit from it every time while preparing each
question, but some things are still very vague for us. For example, listing—
what level is that for me? We can do a listing at the recall level or at the
analysis level, so it's a bit vague.” (P4)

“Of course, [ would want to. We are involved in the practical aspect of the
work, but academically, I have always felt lacking. I still feel deficient.”
(P10)

Conclusion

The current study aimed at evaluating questions and activities prepared
according to Bloom’s Revised Taxonomy in teaching Turkish as a foreign/
second language in terms of instructor awareness. The study was conduct-
ed with 86 instructors aged between 23-60 working at Turkish Teaching
Centers (TOMER). Data were collected using a questionnaire form and
a semi-structured interview form. Analysis of the collected data resulted
in significant findings. In light of these findings, results regarding the re-
search question and sub-research questions are presented below.

Based on the main research question, “How do instructors identify the cog-
nitive levels of instructional activities?”, the sub-questions are as follows:
a) Can instructors match questions/activities with appropriate cognitive
levels? b) Can instructors relate the action verbs of the learning outcomes
to appropriate cognitive levels?

The study findings concluded that participants predominantly gave incor-
rect answers to questions related to the cognitive skills of remembering,
understanding, applying, and evaluating. At the same time, they mostly
provided correct answers to questions concerning analyzing and creating.
The participants generally gave correct answers to questions regarding the
verbs of learning outcomes; however, they indicated uncertainty about
the accuracy of their responses. The findings also showed that instruc-
tors intuitively utilized Bloom’s Taxonomy in assessment and evaluation
processes. The study found that instructors frequently employed activi-
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ties such as story completion, brainstorming, short films, and cartoons to
teach the higher-order cognitive levels of Bloom’s Taxonomy. The positive
outcomes of teaching these cognitive levels were identified as fostering
inquiry, problem-solving, and building self-confidence.

The second research question of the study is as follows: Is there a relation-
ship between instructors’ age, educational level, experience in the depart-
ment they graduated from, and their awareness of the taxonomy?

The study findings regarding this research question showed that 70.9%
of the participants were women, and 48.8% were men. Regarding their
fields of study, the majority had undergraduate degrees in Turkish Lan-
guage and Literature (42%), while at the graduate level (37%) and doctoral
level (57%), the predominant field was foreign language teaching. When
the participants’ levels of awareness were analyzed based on demographic
data, the results showed that there was no statistically significant differ-
ence concerning the variables of gender, age, education, or experience.

The third research question in the study was “What are instructors’ views
on the use of Bloom’s Taxonomy in the field of teaching Turkish as a
foreign language?” In this context, the participants expressed their de-
ficiencies in higher-order thinking skills and how to implement them in
their classrooms, stating that they felt inadequate in teaching higher-order
thinking skills to their learners.

To conclude, the current study showed that instructors had a low level
of awareness regarding high-order thinking skills and the classification of
Bloom’s Taxonomy. The current findings align with related studies in the
literature (Lauer, 2005; Alazzi, 2008; Stedman & Adams, 2012) that re-
veal instructors’ uncertainty about critical thinking. The study found that
instructors of Turkish as a foreign/second language held positive views
about the importance of teaching high-order thinking skills. Instructors
stated that critical thinking fosters learners’ ability to think at higher lev-
els, supports independent thinking, and encourages them to become active
learners. Similar conclusions were drawn by some research in the field.
Nurmatova and Altun (2023) conducted a comprehensive review empha-
sizing the importance of integrating Bloom's Taxonomy into instruction-
al frameworks for novice EFL educators. They argued that when applied
flexibly, the taxonomy serves as a valuable tool for designing student-cen-
tered lessons that cater to various cognitive levels, thereby enhancing
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pedagogical effectiveness. The literature indicates that Bloom's Taxono-
my continues to be a valuable framework in L2 education, particularly
when adapted to include higher-order thinking skills and applied flexibly
to accommodate diverse learning contexts. Educators are encouraged to
move beyond a rigid hierarchical application, integrating the taxonomy
with other pedagogical strategies to address the complex cognitive and
communicative demands of language learning.

Despite providing valuable insights into instructors’ awareness of Bloom’s
Revised Taxonomy in teaching Turkish as a foreign/second language, the
current study has several limitations. First, the study was limited to a specit-
ic group of 86 instructors working at Turkish Teaching Centers (TOMER),
which may not fully represent the diversity of instructors across different
institutions, regions, or instructional contexts. As such, generalizing the
results should be approached with caution. Second, the study relied on
self-reported data through questionnaires and interviews, which may have
introduced bias due to social desirability or misinterpretation of cognitive
levels by participants. Similar concerns have been raised in other studies
investigating instructors’ metacognitive awareness and pedagogical beliefs
(Lauer, 2005; Alazzi, 2008). Third, while the study focused on instructor
awareness, it did not evaluate the actual classroom practices or student
outcomes, leaving a gap between perceived knowledge and real-world ap-
plication. Observational data or classroom-based assessments could have
provided a more comprehensive understanding of how Bloom’s Taxono-
my is implemented in practice.

The findings of this study underline the necessity of equipping instruc-
tors with both theoretical and practical knowledge related to higher-or-
der thinking skills and their application through Bloom’s Taxonomy. The
fact that instructors showed partial or incorrect identification of certain
cognitive levels suggests a need for structured professional development
programs. Such programs should emphasize practical training on formu-
lating learning outcomes, designing higher-order activities, and assessing
student work aligned with the higherlevels of the taxonomy (analyzing,
evaluating, and creating).

Moreover, the integration of Bloom’s Taxonomy should be aligned with
learner-centered methodologies, particularly in foreign language educa-
tion, where authentic communication, interaction, and meaning negoti-
ation take precedence (Larsen-Freeman & Anderson, 2011). Since high-
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er-order skills like problem-solving and critical evaluation are crucial in
second language acquisition, textbooks, curricula, and assessments should
reflect a balanced cognitive load. These findings advocate for curriculum
planners and instructional designers to incorporate Bloom’s Taxonomy
not only as a classification tool but also as a dynamic framework guiding
pedagogy, material development, and assessment design in the context of
Turkish as a foreign language.

Future research could expand on this study by exploring how aware-
ness of Bloom’s Taxonomy translates into actual classroom practices.
Mixed-method or longitudinal designs could be employed to track how in-
structors’ knowledge evolves over time and affects student outcomes. Ad-
ditionally, classroom observations and document analyses (e.g., of lesson
plans or student assignments) could offer triangulated data to bridge the
gap between awareness and practice, as recommended in previous studies
(Brookhart, 2010; Stedman & Adams, 2012).

Another promising research area involves the integration of digital tools
and artificial intelligence-based platforms in teaching higher-order think-
ing skills. Given the increasing digitization of language instruction, future
studies could explore how online platforms facilitate or hinder the applica-
tion of Bloom’s Revised Taxonomy in virtual learning environments.
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Genisletilmis Ozet

Bu calisma, Bloom’un Yenilenmis Taksonomisi'nin yabancilara Tiirk¢e
ogretiminde uygulanmasini ele almakta ve bu baglamda 6gretici farkinda-
ligin1 degerlendirmektedir. Aragtirmanin temel dayanagi, dil 6gretiminin
ezber temelli bir yaklasimdan uzaklasarak analiz, degerlendirme ve yara-
ticilik gibi iist diizey diisiinme becerilerini (Higher-Order Thinking Skil-
Is — HOTS) gelistirmeye odaklanmasi gerekliligidir. Anderson ve Krat-
hwohl (2001) tarafindan ortaya konuldugu {izere Bloom’un taksonomisi,
Ogreticilerin 6grenicilerde daha derin biligsel katilimi1 ve elestirel diisiinme
becerilerini tesvik eden 6grenme hedefleri belirlemeleri igin bir gerceve
sunmaktadir. Yapilan arastirmalarda Tiirk¢enin yabanci/ikinci dil olarak
ogretiminde kullanilan ders kitaplari, kur sonu smavlari, Tirkce Yeterlik
Smavlari, beceri alanlari, 6gretim programlari, kazanimlar, metinler, metin
alt1 sorular1 Bloom Taksonomisine gore incelenmistir (Sertdemir, 2021;
Emre, 2020; Demir, 2019; Ozyalcin, 2019; Giiney, 2019; Ulutas ve Kara;
[ltar ve Karatas, 2002). Ilgili calismalarm ortak sonuglarina bakildiginda
daha ¢ok alt biligsel diizeylere (hatirlama-anlama-uygulama) agirlik ve-
rildigi; tist diizey bilissel becerilere (analiz etme-degerlendirme-yaratma)
ise gerekli onemin verilmedigi goriilmiistiir. Bu durum, 6grenicilerin dil
yeterliliklerini gelistirmesinin yani sira gercek diinya baglaminda elestirel
diistinme becerilerini edinmelerini de sinirlayabilmektedir. Oysaki yaban-
c1/ ikinci dil 6gretiminin amaglar1 arasinda 6grenicilerin sorgulayan, eles-
tirel diislinen, ¢6zliim iireten, yaratici, 6zgiin bireyler olabilmeleri i¢in iist
diizey bilissel becerilerini gelistirmek de vardir. Ogrenicilerin bu becerileri
kullanmalar1 i¢in onlara yol gdsterecek dgreticilerin de ilgili bilissel siirec-
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lerde yeterlige sahip olmasi beklenmektedir. Ancak, yabancilara Tiirkce
Ogretimi alaninda Ogreticilerin bu konudaki yeterlilikleri, farkindaliklar
veya goriislerine iliskin bir ¢aligmanin olmadig1 goriilmektedir.

Bu arastirmanin temel amaci, 6greticilerin Bloom’un Yenilenmis Takso-
nomisi’'ne uygun Ogretim etkinlikleri hazirlama konusundaki farkinda-
liklarin1 ve yeterliliklerini incelemektir. Calismada, 6greticilerin biligsel
seviyeleri dogru fiiller ve 6gretim etkinlikleri ile iligkilendirme becerileri
degerlendirilmektedir. Boylece, dgreticilerin dgrenicilerde list diizey dii-
stinme becerilerini nasil tesvik edebildiklerine dair farkindaliklar1 belirlen-
mistir (Sonmez, 2019). Bu amaglar1 gergeklestirmek icin arastirmada nitel
ve nicel verilerin bir araya getirildigi betimsel nitelikli tarama modeli kul-
lanilmustir. Calisma kapsaminda, Tiirkiye'deki Tiirkge Ogretim Merkezle-
rinde (TOMER) gérev yapan 86 greticiden nicel veri toplamak amaciyla
yapilandirilmis bir anket uygulanmistir. Elde edilen veriler, SPSS kullani-
larak istatistiksel olarak analiz edilmistir. Ayrica, 23 katilimci ile yar1 ya-
pilandirilmis goriismeler gerceklestirilmis ve Bloom’un Taksonomisi'nin
Ogretim uygulamalarina entegrasyonu konusundaki goriis ve deneyimleri
derinlemesine incelenmistir. Bu ¢ok yonlii yaklasim, arastirmacilarin bul-
gulan ticgenleme (triangulation) yoluyla dogrulamasina ve dgreticilerin
ogretim stratejilerine dair daha kapsamli bir anlayis gelistirmesine olanak
tanimistir. Calismada nitel veriler {i¢ arastirmaci tarafindan kod, kategori
ve tema olarak kodlanmus, igerik analizi tablolastirilmis ve arastirma soru-
suna cevap verecek sekilde alanyazindan hareketle yorumlanmistir. Nitel
arastirmanin glivenilirligi i¢in farkl kodlayicilar tarafindan kodlanan veri
setinin benzerlik oran1 6nemlidir. Icerik analizindeki kodlamalarin aragtir-
macilar arasindaki tutarliligini hesaplamak i¢in Miles ve Huberman mo-
delinde ig¢sel tutarlilik olarak adlandirilan ve kodlayicilar arasindaki goriis
birligi olarak kavramsallastirilan benzerlik formiilii kullanilmis ve benzer-
lik oran1 % 86,2 olarak tespit edilmistir.

Arastirmanin bulgulari, 6greticilerin iist diizey diisiinme becerilerine ilig-
kin farkindalik diizeylerinin yetersiz oldugunu gostermektedir. Katilim-
cilarin biiylik bir kismi, 6gretim etkinlikleriyle iliskili biligsel seviyeleri
dogru sekilde tanimlamakta zorlanmistir. Sonuglar, 6zellikle iist diizey bi-
ligsel becerilere yonelik gorevlerin siklikla yanlis siniflandirildigini ve bu
durumun Bloom’un ¢ergevesini 6gretim tasarimina uygulama konusunda
genel bir eksiklige isaret ettigini ortaya koymustur. Buna ragmen, nitel ve-
riler 6greticilerin bu becerilerin 6gretim siirecine entegrasyonunun énemi-

| 292



Eser KOCAMAN GURATA, Mine AKDEMIR, Mustafa DURMUS

nin farkinda oldugunu gostermektedir. Ancak bir¢ok dgretici, bu becerileri
etkili bir sekilde derslerine entegre etme konusunda kendilerini yetersiz
hissettiklerini ifade etmistir. Gorlismelerden elde edilen bazi temel bulgu-
lar su sekildedir: Oncelikle, birgok &gretici, iist diizey diisiinme becerile-
rini 6gretimlerine dahil etme konusunda kendilerine giiven duymadiklari-
m1 belirtmistir. Ikinci olarak, dgrenicilerin derinlemesine 6grenmesini ve
elestirel diistinme becerilerini gelistirmesini saglamak i¢in bu becerilerin
ogretilmesi gerektigi konusunda ortak bir goriis bulunmaktadir. Son ola-
rak, o6greticilerin Bloom’un ¢ercevesini sezgisel olarak uygulamaya calis-
tiklarmni, ancak bunu dil 6gretimine nasil etkin sekilde entegre edecekleri
konusunda kendilerini yetersiz ve bilgisiz hissettiklerini ifade etmislerdir.
Genel olarak, ogreticiler iist diizey diisiinme becerilerinin ve Bloom’un
Taksonomisi’nin degerini kabul etseler de, bu ilkeleri etkili bir sekilde 6g-
retim siireclerine uygulamak i¢in yeterli bilgi ve egitimden yoksun olduk-
larin1 diistiinmektedirler.

Bu caligma, ogreticilerin pedagojik yeterliliklerini ve dzgiivenlerini ar-
tirmak i¢in Bloom’un Yenilenmis Taksonomisi iizerine mesleki gelisim
ve hedefe yonelik egitimlerin gerekliligini vurgulamaktadir. Ogreticilere
iist diizey diistinme becerilerini ders planlamalaria etkin bir sekilde da-
hil edebilmeleri i¢in gerekli bilgi ve araglar saglandiginda, dil 6gretiminin
genel kalitesinin 6nemli 6l¢iide artirilabilecegi sonucuna ulasilmistir. Bu,
Ogrenicilerin yalnizca dil yeterliligini artirmakla kalmayip, ayn1 zamanda
akademik ve gercek diinya baglamlarinda gerekli olan elestirel diisiinme
becerilerini kazanmalarin1 da destekleyecektir. Arastirmanin bulgulari,
miifredat gelistiriciler ve Ogretmen egitim programlarinin, &greticileri
daha donanimli hale getirmek icin iist diizey bilissel becerileri 6nceliklen-
dirmesi gerektigini ortaya koymaktadir. Bu c¢alisma, yalnizca Bloom’un
Yenilenmis Taksonomisi’'ne iliskin 6gretici farkindaliginin artirilmasinin
gerekliligini vurgulamakla kalmayip, ayn1 zamanda dil 6gretiminin 6zel-
likle yabancilara Tiirk¢e 6gretimi baglaminda daha etkili, elestirel ve etki-
lesimli bir 6grenme deneyimine doniismesine olanak saglayabilecek genis
capl bir egitimsel cerceve sunmaktadir. Ust diizey diisiinme becerilerinin
gelistirilmesi, bagimsiz ve kendi kendini yonlendirebilen 6greniciler ye-
tistirmek agisindan temel bir dncelik olarak kalmali ve 6grenicilerin hedef
dilde biligsel gelisimlerini destekleyen bir egitim anlayisi benimsenmeli-
dir.
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